
PRIVACY NOTICE: This survey is administered by the CLA Case Competition. The information will be used to further the understanding of CLA 
Case Competition participants and allow staff to follow-up with participants, in limited cases. The information from this survey will be available to 
USAID staff and contractors supporting the Case Competition and associated learning events and analyses. Email contact information is being 
collected for follow-up communication, in limited circumstances. Completion of this survey is a mandatory component of the Case Competition 
submission package. Questions? Email submissions@usaidlearninglab.org 

Case Title:  

Name: 

Organization: 

Summary: 

Early grade teachers collaborate 
during the Regional Listening forum. 
Credit: USAID/Jordan.
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1. WHAT: What is the general context in which the case takes place? What organizational or
development challenge(s) or opportunities prompted you to collaborate, learn, and/or
adapt?

2. What two CLA Sub-Components are most clearly reflected in your case?



3. HOW: What steps did you take to apply CLA approaches to address the challenge or
opportunity described above?



4. RESULTS: Choose one of the following questions to answer.

We know you may have answers in mind for both questions; However please choose one to highlight as part of this
case story



5. ENABLING CONDITIONS: How have enabling conditions - resources (time/money/staff),
organizational culture, or business/work processes - influenced your results? How would
you advise others to navigate any challenges you may have faced?

Photo Caption & Credit: Upload a photo, including a description and photo credit, to the Web 
Form. You do NOT need to upload a photo to this submission case form.

If you are submitting a case on behalf of an Implementing Partner, please inform the 
country Mission of your intent to submit a case. If the country Mission plans to submit 
a case, please work on a joint case submission. 

The CLA Case Competition is managed by USAID's CLA Practice in the Bureau for Planning, Learning and 
Resource Management (PLR) and by the Program Cycle Mechanism (PCM), a PLR mechanism implemented by 

Environmental Incentives and Bixal. 
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	Case Title: Data Utilization for Program Designing -Learning by Research  
	Submitter: The submitter’s name(s). Manal Shahrouri
	Organization: International Research & Exchanges Board
	Summary: The Early Grade Education Activity (ASAS) aims to establish a high-quality, locally led early grade education system in Jordan. The initiative focuses on bridging pre-service teacher education (PSTE) with in-service professional development to ensure that early grade teachers and leaders are well-prepared to deliver quality education.
To design effective programs, ASAS needed to assess the readiness of graduated teachers for managing early grade classes (KG2-G3) and identify improvements for bachelor program outcomes. ASAS collaborated with the Ministry of Education (MOE) to review assessments with education experts and gather data from novice teachers, education leaders, and graduates. This data collection aimed to evaluate graduates' readiness, address gaps in pre-service and in-service teaching alignment, uncover barriers to efficient policy implementation, and enhance early grade education outcomes.
ASAS hosted a regional listening forum where MOE teachers and educational leaders shared challenges and opportunities. These discussions informed the development of a teacher readiness assessment using a mixed-method approach across urban and rural districts. Key findings identified significant areas for improvement in the teacher education program. ASAS employed adaptive management to design interventions focusing on enhancing policies (adapting practicum), system strengthening (supervision), and curriculum enhancement.
This collaboration led to the MOE endorsing an updated practicum policy for more effective hands-on training. Continuous stakeholder engagement and adaptive management resulted in timely updates to policies, systems, and curricula, significantly enhancing the quality of teacher preparation.





 
	Context: Context
The Ministry of Education (MOE) in Jordan oversees 2,623 schools and 450,000 students from KG2 to Grade 3 across the kingdom, with 170 early grade supervisors gathering data from teachers and educational leaders. This centralized structure enables comprehensive oversight and the potential for significant improvements in early grade education.

Challenges
Key issues included gaps between pre-service teacher education and classroom requirements, with newly graduated teachers lacking practical skills. Inconsistent data management and utilization hindered evidence-based interventions. Additionally, institutional resistance to change and poor collaboration among stakeholders complicated efforts to improve early grade education.
Opportunities
ASAS collaborated with the MOE and the Accreditation and Quality Assurance Commission for Higher Education Institutions (AQACHEI) to address these challenges. Engaging all Jordanian universities, they identified areas for improvement and developed targeted solutions. This collaboration aimed to enhance the skills of MOE officials, particularly in the Monitoring and Evaluation Unit and the Directorate of Planning and Academic Research, as well as early grade supervisors, in scientific research. The goal was effective data management and utilization to design data-driven interventions that address specific gaps and improve early grade education outcomes.

Results
ASAS achieved assessment targets across the kingdom due to MOE collaboration, evidence-based planning, and targeted interventions. This strategic approach ensured initiatives aligned with identified needs, leading to significant improvements in early grade education outcomes. Lessons learned from this success will be applied to future collaborations with other ASAS counterparts, including three public universities representing the kingdom's major geographic regions.
A pause-and-reflect exercise with ASAS technical leads, partners, and stakeholders analyzed successes, challenges, and failures. This exercise identified lessons learned to inform decisions on adapting activity interventions related to enhancing the quality of early grade pre-service education programs.


	Dropdown2: [Adaptive Management]
	CLA Approach: 
 First, ASAS conducted a regional listening forum where MOE EGE teachers and educational leaders from the southern, northern, and central regions of the Kingdom shared challenges and opportunities to improve pre-service and in-service teaching standards. The Activity shared and discussed the forum results with key educational stakeholders and consulted with ASAS’s the MOE, on how to apply the technical evidence to identify enabling factors, challenges, and gaps, and how to proceed further.
Based on the regional listening forum and the system analysis conducted by ASAS, it became clear that there was a crucial need for more information and a deeper understanding of the factors affecting newly graduated teachers' effectiveness in the classroom. Accordingly, ASAS collaborated closely with the MOE to develop the teacher readiness assessment concept note, identifying the assessment objectives, methods, and target groups. Based on input and recommendations from MOE professionals, the assessment method was modified from qualitative to a mixed-method approach (qualitative and quantitative) to facilitate reaching a wider sample of novice teachers in both rural and urban districts, avoid data collection bias, and ensure high levels of privacy and confidentiality through a self-administered automated survey.
After recruiting a qualified team of assessors and data collectors from the MOE, who represent the education field directorates and have the authority to access schools and conduct interviews with education leaders, ASAS conducted a two-day training session. This training included theoretical and practical components, as well as pre-testing the assessors’ capabilities, assessment tools, and methods to ensure the collection of high-quality data. Pre-testing results were analyzed, and tools were modified accordingly before real data collection. Assessment data were collected through in-depth interviews (with BA students, supervisors, school principals, and senior teachers) and a self-administered digitized tool shared with 1,440 novice teachers using WhatsApp. Participants' consent was ensured by sharing verbal consent, including the assessment objectives, voluntary participation, anonymity, data confidentiality, and privacy. High-quality assurance procedures were followed during all phases of the assessment.
Data analysis revealed critical insights into the need for improving the teacher education program to better prepare graduates for the classroom. Specifically, 60% of novice teachers, 67% of school principals, and 53% of supervisors reported that the current EGE bachelor’s program inadequately equips teachers with the fundamental skills required for early grades and kindergarten. Additionally, 68% of respondents highlighted a need for enhanced pedagogical skills and professional attitudes, noting that the course content and teaching methods predominantly emphasize theoretical approaches rather than practical applications, such as micro-teaching and research.
The results reveal significant dissatisfaction with the current practicum program, highlighting the need for expansion in frequency, duration, and quality. Additionally, the assessment identified that practicum supervision by university faculty and mentorship by school staff do not adhere to best practices, as indicated by all assessment targets.
Accordingly, ASAS applied adaptive management during the design of interventions and technical assistance activities, focusing on enabling policies (practicum), system strengthening (institutionalizing and governing supervision and mentoring assessment), and PSTE curriculum enhancement (updating courses to align with the teaching profession's needs).
Currently, ASAS, in partnership with three public universities, MOE, National Center for Curriculum Development (NCCD), and AQACHEI, is:
• Advocating for the approval and implementation of the updated practicum policy.
• Revising and updating 50 early grade education courses (in two BA programs: classroom teachers and early childhood) to include more practical applications, providing students with hands-on teaching experience.
• Updating the content of the EG PSTE to reflect high-quality, modern educational practices and standards (including curriculum enhancements and practical training measures) and integrating technology and AI practices.
• Equipping three public universities with modern technology equipment and applications to ensure practical and micro-teaching.


	Dropdown1: [External Collaboration]
	Dropdown3: [A. DEVELOPM ENT RESULTS]
	Factors: The CLA (Collaborating, Learning, and Adapting) approach was critical in identifying and addressing significant challenges in early grade education in Jordan. By integrating global best practices with local needs, CLA facilitated the development of more effective teacher education programs. This approach involved rigorous data collection and analysis, which provided evidence for improving teacher readiness and program effectiveness, ultimately enhancing classroom outcomes for students.
Enabling Conditions
Several enabling conditions were pivotal in achieving these results. Technical support from IREX experts, both international and local, played a crucial role. Their expertise in CLA methodologies and education best practices ensured that the approach was adapted effectively to the Jordanian context. Collaboration with key education stakeholders, including the Ministry of Education (MOE), the National Center for Curriculum Development (NCCD), and the Accreditation and Quality Assurance Commission for Higher Education Institutions (AQACHEI), provided essential support and resources.
Resource management—encompassing time, financial investment, and skilled personnel—was also critical. The project required effective allocation of these resources, which was facilitated by a strong organizational culture that prioritized collaboration, continuous learning, and flexibility. Maintaining high standards while adapting to evolving needs ensured that the CLA approach could be applied efficiently and effectively.
Challenges
The following challenges were encountered during the project:
• Resistance to Change from universities and education sector players required strategic communication and sustained efforts to foster acceptance of new practices. 
• Resource Constraints involved balancing comprehensive data collection and analysis with limited time and budget, which was managed through efficient planning and prioritization.
• Stakeholder Engagement was crucial, as securing buy-in from all parties required ongoing dialogue and clear demonstrations of the benefits of proposed changes.
To navigate these challenges, building strong relationships with stakeholders, investing in clear communication, and being adaptable to changing circumstances were essential strategies.

	DEVELOPM ENT RESULTS or ORGANIZATIONAL EFFECTIVENESS:  ASAS adopted a CLA approach to address the challenges faced by early grade education teachers in the Kingdom. This multi-step process included a regional listening forum, collaboration with the Ministry of Education (MOE), and the development and implementation of a teacher readiness assessment.
Collaborating: The regional listening forum brought together MOE EGE teachers and education leaders from various regions, fostering a collaborative environment to share diverse challenges and opportunities. Key stakeholders discussed the forum's results, leading to a comprehensive understanding of the needs and challenges in both pre- and in-service teaching environments. This collaborative effort identified critical gaps and enabling factors.
Learning: The need for deeper insights into factors affecting graduated teachers’ classroom effectiveness was recognized. The assessment method was refined based on feedback from MOE professionals, transitioning to a broader and more accurate data collection approach that minimized biases.
Adapting: Adaptive management was applied in designing interventions and technical assistance activities. This included enhancing policies, supervision, mentoring governance, and updating the PSTE curriculum. Data collected highlighted significant areas for improvement in the teacher education program. Interventions were tailored to address specific needs, such as expanding the practicum program. Minister of Education Prof. Azmi Mahaftheh endorsed the practicum policy, supporting its expansion to more schools and affirming the need for national implementation.
Outcomes:
• The updated practicum policy aims to provide more effective hands-on training for student teachers. Course revisions and curriculum enhancements are designed to better prepare graduates for classroom challenges.
• Continuous stakeholder engagement ensured that interventions were relevant and targeted, addressing specific needs identified through the assessment.
• Effective adaptive management practices led to timely and relevant updates in policies, systems, and curriculum, ultimately enhancing the quality of teacher preparation.



