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Summary:

Education systems are central to the economic health of developing countries, however they require significant
funding. Partner countries need support to attract investors, as they have scarce financial resources and a growing
youth population. However, potential investors have many questions about the impact and return on education
investments and Education Officers must have a solid understanding and the knowledge to respond. There were
few training options available so Integra, with the support of Limestone Analytics, developed the Funding the Future:
Public and Private Finance for the Education Sector training course under the USAID-funded Learning, Evaluation,
and Analysis Project (LEAP Ill). The course has four learning objectives including to 1) describe and navigate the
education finance landscape 2) increase confidence in conversing with Ministries, departments, and other multi
laterals working on financing education, 3) articulate the who, what, how, and why of private sector engagement in
education, and its relationship to a country’s journey to self-reliance; and 4) apply concepts to improve the volume,
efficiency, and effectiveness of finance in disability inclusive education, girls’ education, non-state schools, and crisis
and conflict settings. The development of this course required a CLA approach centered on both internal and
external collaboration, resulting in a comprehensive and virtual training that is providing the education finance
knowledge and understanding needed to attract and procure investments.

Think about which subcomponents of the Collaborating, Learning & Adapting (CLA) Framework
are most reflected in your case so that you can reference them in your submission:

¢ Internal Collaboration e Openness

e External Collaboration Relationships & Networks

e Technical Evidence Base e Continuous Learning & Improvement

e Theories of Change e Knowledge Management
e Scenario Planning ¢ Institutional Memory

e M&E for Learning e Decision-Making

e Pause & Reflect e Mission Resources

e Adaptive Management e CLA in Implementing Mechanisms



1. What is the general context in which the case takes place? What organizational or
development challenge(s) prompted you to collaborate, learn, and/or adapt?

From August 2019 through February 2020, the team worked with experts from USAID to develop and deliver a series
of pilot training courses on “Education Finance” for USAID education officers and other staff. The objective was to pilot
and rigorously evaluate the classroom training courses with Washington-based education staff and then modify the
content and delivery formats for future training opportunities. The three classroom training courses in the “Funding the
Future” series included 1) Public Institutions and Education Finance Training (November 2019), 2) Navigating Private
Finance in Education (January 2020), and 3) Institutional Perspectives on the Education Finance Landscape
(February 2020). Phase Two involved adapting the delivery model, while building on the content and design of the
original set of Education Finance training courses. Course evaluations identified topics that participants found most
useful and suggestions for improving the course. Additionally, the course was created for asynchronous distance
learning and on-line delivery due to the COVID-19 pandemic.

There were both organizational and development challenges that underscored the need to provide education finance
training to USAID’s education staff. First, education is central to many economic development efforts and proper
financing is central to well-functioning education systems. Investing in education systems is critical, and yet partner
countries are strained under the pressure of scarce financial resources, a growing youth population, and increasing
enrollments. Within this context, governments, donors, NGOs, and scholars are thinking critically about education
finance, and bringing questions about cost-effectiveness, efficiency, and equity into a variety of education-related
work, including policy discussions, project and activity design, implementation, and monitoring.

Finally, few training options address the unique needs of education specialists. While USAID’s Education Sector
Council previously provided some trainings in education finance, public and private finance has not been addressed to
the extent necessary to adequately prepare education staff to advance self-reliance financing, conduct policy dialogue
with partner country governments, and identify opportunities in private financing when designing activities or
advocating for innovative blended finance approaches.

2. Why did you decide to use a CLA approach? Why was CLA considered helpful for
addressing your organizational or development challenge(s)?

The CLA approach was used for a number of reasons, but mainly due to the importance of both internal and external
collaboration for a successful outcome. The effort required by both the direct partners at USAID’s Africa Bureau and
inter-agency collaboration with partner experts from other Bureaus (such as the Bureau for Development, Democracy,
and Innovation) was significant. Additionally, external collaboration with experts from the private sector and the World
Bank was also vital.

With all of the partners lending their own expertise, the team, through a CLA driven approach, was able to both
capture and apply the synergies of skills and expertise into the design and implementation of this comprehensive
education finance training.



3. Tell us the story of how you used a collaborating, learning and/or adapting approach
to address the organizational or development challenge described in Question 2.

The team’s CLA approach began with an emphasis on collaboration. To achieve the learning objectives of the
course, the team worked very closely with USAID and partnered with education officers and other experts across
Bureaus, relying on relationships and networks, to be involved in the course. Not only did these experts review and
provide input to course lectures and materials, but they also recorded some of the lectures themselves. In designing
the course, the team believed that participants would be more engaged if they were hearing from their own
colleagues. Therefore, the team worked with USAID experts in topics including domestic resource mobilization,
public financial management, and financing self-reliance to improve learning outcomes. Additionally, as learning
from others’ experiences is also critically important, the team conducted interviews with outside partners in the
private sector and other organizations like the World Bank. These interviews were included in the course so that
participants can learn from real life experiences and get a variety of perspectives, in addition to the technical
evidence-based lessons.

This course also emphasizes continuous learning and improvement. The team designed the course with a number
of methods and inclusive learning techniques, so participants achieve all of the learning objectives. Furthermore, the
team outlined specific learning objectives for each of the 20 self-paced modules that fall under five broad themes.
Each includes a module guide, recordings of lectures, a knowledge check, and an exercise. Participants are
provided a recommended pacing guide, but can take the course at their own pace, acknowledging the complexities
participants are facing in working from home during the global pandemic. The team has also included live sessions
so that participants can come together and ask questions and get answers from experts, while learning from each
other. Lastly, there is a capstone exercise so that participants can practice applying what they have learned. In
support of institutional learning, this course was designed for USAID University so it can continue to be accessed
and studied for years to come.

Finally, the team had to employ adaptive management strategies due to the impacts of the global pandemic, in
addition to making updates to the course based on continuous improvement efforts after reviewing the participant
evaluations of the pilot course. Under the pilot courses, each was consistent with USAID’s Financing Self Reliance
and Private Sector Engagement policies. While the feedback on the suite of pilot courses was positive, it was
decided that the needs of education staff could be better met by consolidating the topics in both public and private
education finance into a single course. Originally, the intention was to create an intensive week-long course for
in-person delivery in both Washington and locations in Africa. The in-person lectures were to be complemented by a
series of online modules that could provide participants with an introduction to certain theoretical concepts or
background knowledge needed to make the most of the course. With the onset of the COVID-19 pandemic, the
team pivoted, bringing Education Finance training online to facilitate distance learning. This shift minimized travel,
supported social distancing, and ensured flexibility for staff in both where and when they engage the course
modules. The team not only adapted to external factors, such as a global pandemic, but also to the feedback
received from the pilot course to design and implement this online course delivery.



4. Organizational Effectiveness: How has collaborating, learning and adapting affected

your team and/or organization? If it's too early to tell, what effects do you expect to see
in the future?

The CLA approach has demonstrated to the team how open collaboration with USAID and external partners can
enhance development outcomes. This activity highlights the willingness and interest of both USAID experts in
different bureaus and outside partners’ in collaborating and working together toward common goals. USAID and
external partners are eager to engage, and their joint involvement truly improved the training product. Integra and its
partners are encouraged by the collaborative spirit displayed in this project and are inspired to engage in and
encourage more internal and external collaboration in activities going forward.

5. Development Results: How has using a CLA approach contributed to your development
outcomes? What evidence can you provide? If it's too early to tell, what effects do you
expect to see in the future?

While still too early to tell the long-term impact on development outcomes, participation and "showing up" is key.
The on-line delivery of the training enabled participation in the face of the need for social distancing due to the
COVID-19 pandemic. Participants can expect to walk away from the course having achieved all the learning
objectives, and through the live sessions, also have the opportunity to tackle some of the specific issues they are
facing at their own Missions. The team has already received positive feedback from USAID and excitement from
participants, and future end of course evaluations will provide more specific feedback on the impact of the course on
development outcomes. The course has 69 participants enrolled with half of the participants registering for the

course after the initial launch. The USAID activity manager stated that word of mouth feedback about the course
was a factor in increased course registrations.



6. What factors enabled your CLA approach and what obstacles did you
encounter? How would you advise others to navigate the challenges you faced?

The COVID-19 pandemic was both an enabler and an obstacle to the development and design of this training
course. In-person trainings were canceled due to COVID-19, and learning shifted to on-line methods. Some of the
best learning happens in trainings through interactions, which can be made more difficult when participants are not
together in the same location. Although learning on-line can be challenging, the team created ways to incorporate
opportunities for interaction and participation through live sessions and discussion boards as a way to provide
opportunities for interaction with other participants, the instructors, and engage in discussion.

As others face the similar challenge of needing to conduct more trainings remotely, we recommend leveraging
newly developed on-line learning tools and platforms and adapt learning strategies from the lessons learned from
other on-line learning activities. This is how Integra created an on-line, asynchronous course that allows for flexible
learning for participants.

7. ’Was your CLA approach prompted by a response to the COVID-19 pandemic?1 If so, how?

Originally, the second phase of this training development activity was supposed to center on in-person training. Due
to the COVID-19 pandemic, this was shifted to support remote learning. Using lessons learned and on-line
technology, the team created a self-paced on-line course consisting of different modules and lectures on topics
such as domestic resource mobilization, public financial management, private sector engagement in education, etc.
These lectures were created in video format combining audio lectures with visuals and real life examples. The
lecturers included both USAID experts in the field and LEAP Il team members. The on-line course also combines
live sessions so that participants have the opportunity to come together, learn from fellow students, and ask
questions to experts on the course and how the concepts apply to participants’ experiences in the field.

Other methods used in the shift to on-line learning include weekly check ins, discussion boards, and a “capstone”
activity for participants to apply lessons learned. This shift to on-line learning due to the COVID-19 pandemic
allowed the team to create a course with sustainability in mind, while enabling new students to take the course in
the future and materials that can be continuously referenced once taken.

Finally, the course was also built to live on USAID University, allowing a longer shelf-life for the course as it can be
taken for years to come.

The CLA Case Competition is managed by USAID's CLA Team in the Bureau for Policy, Planning
and Learning (PPL) and by the Program Cycle Mechanism (PCM), a PPL mechanism implemented
by Environmental Incentives and Bixal.


https://www.usaid.gov/selfreliance
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With all of the partners lending their own expertise, the team, through a CLA driven approach, was able to both capture and apply the synergies of skills and expertise into the design and implementation of this comprehensive education finance training.
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Other methods used in the shift to on-line learning include weekly check ins, discussion boards, and a “capstone” activity for participants to apply lessons learned. This shift to on-line learning due to the COVID-19 pandemic allowed the team to create a course with sustainability in mind, while enabling new students to take the course in the future and materials that can be continuously referenced once taken.
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As others face the similar challenge of needing to conduct more trainings remotely, we recommend leveraging newly developed on-line learning tools and platforms and adapt learning strategies from the lessons learned from other on-line learning activities.  This is how Integra created an on-line, asynchronous course that allows for flexible learning for participants.
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